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Marzano Protocol: Lesson Segments Involving Routine Events 
Directions: The activity below provides design questions along with corresponding indicators. Please 
review each indicator and reflect upon your current practices. Please circle your current level on the 
scale that follows each indicator. 
 
Design Question #1:  What will I do to establish and communicate learning goals, track student 
progress, and celebrate success? 
 
1. Providing Clear Learning Goals and Scales (Rubrics) 
 
The teacher provides a clearly stated learning goal accompanied by scale or rubric that describes levels of performance 
relative to the learning goal. 

Scale 
 Innovating Applying Developing Beginning Not Using 

Providing clear 
learning goals 
and scales 
(rubrics) 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations.  

Provides a clearly 
stated learning 
goal accompanied 
by a scale or rubric 
that describes 
levels of 
performance and 
monitors students 
understanding of 
the learning goal 
and the levels of 
performance.  

Provides a clearly 
stated learning goal 
accompanied by a 
scale or rubric that 
describes levels of 
performance. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
2. Tracking Student Progress 
 
The teacher facilitates tracking of student progress on one or more learning goals using a formative approach to assessment. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Tracking 
student 
progress 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Facilitates tracking 
of student 
progress using a 
formative 
approach to 
assessment and 
monitors the 
extent to which 
students 
understand their 
level of 
performance.  

Facilitates 
tracking of 
student progress 
using a formative 
approach to 
assessment. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 
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3. Celebrating Success 
 
The teacher provides students with recognition of their current status and their knowledge gain relative to the learning goal. 

Scale 
 Innovating Applying Developing Beginning Not Using 

Celebrating 
success 

 Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 
 

Provides students 
with recognition 
of their current 
status and their 
knowledge gain 
relative to the 
learning goal and 
monitors the 
extent to which 
students are 
motivated to 
enhance their 
status.  

Provides students 
with recognition 
of their current 
status and their 
knowledge gain 
relative to the 
learning goal. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
Design Question #6:  What will I do to establish and maintain classroom rules and procedures? 
 
 
1. Establishing Classroom Routines 
 
The teacher reviews expectations regarding rules and procedures to ensure their effective execution.  

Scale 
 Innovating Applying Developing Beginning Not Using 

Establishing 
classroom 
routines  

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Establishes and 
reviews 
expectations 
regarding rules 
and procedures 
and monitors the 
extent to which 
students 
understand the 
rules and 
procedures.  

Establishes and 
reviews 
expectations 
regarding rules 
and procedures. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
2. Organizing the Physical Layout of the Classroom 
 
The teacher organizes the physical layout of the classroom to facilitate movement and focus on learning.  

Scale 
 Innovating Applying Developing Beginning Not Using 

Organizing 
the physical 
layout of the 
classroom 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Organizes the physical layout 
of the classroom to facilitate 
movement and focus on 
learning and monitors the 
impact of the environment on 
student learning.  

Organizes the 
physical layout of 
the classroom to 
facilitate movement 
and focus on 
learning. 

Uses strategy 
incorrectly or with 
parts missing. 

Strategy 
was called 
for but not 
exhibited. 
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Marzano Protocol:  Lesson Segments Addressing Content 

 
Directions: The activity below provides design questions along with corresponding indicators. Please 
review each indicator and reflect upon your current practices. Please circle your current level on the 
scale that follows each indicator. 
 
Design Question #2: What will I do to help students effectively interact with new knowledge? 
 
1. Identifying Critical Information 
 
The teacher identifies a lesson or part of a lesson as involving important information to which students should pay particular 
attention. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Identifying 
critical 
information 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations.  

Signals to 
students which 
content is critical 
versus non-
critical and 
monitors the 
extent to which 
students are 
attending to 
critical 
information.  

Signals to 
students which 
content is critical 
versus non-
critical. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
2. Organizing Students to Interact with New Knowledge  
 
The teacher organizes students into small groups to facilitate the processing of new information. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Organizing 
students to 
interact with 
new knowledge 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Organizes 
students into 
small groups to 
facilitate the 
processing of 
new knowledge 
and monitors 
group processing. 

Organizes 
students into 
small groups to 
facilitate the 
processing of 
new knowledge. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 
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3. Previewing New Content 
 
The teacher engages students in activities that help them link what they already know to the new content about to be addressed 
and facilitates these linkages. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Previewing 
new content 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 
 

Engages students in 
learning activities 
that require them to 
preview and link new 
knowledge to what 
has been addressed 
and monitors the 
extent to which 
students are making 
linkages. 

Engages students 
in learning activities 
that require them to 
preview and link 
new knowledge to 
what has been 
addressed. 
 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
4. Chunking Content into “Digestible Bites” 
 
Based on student needs, the teacher breaks the content into small chunks (i.e. digestible bites) of information that can be 
easily processed by students. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Chunking 
content into 
digestible bites 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Breaks input 
experiences into 
small chunks 
based on student 
needs and 
monitors the 
extent to which 
chunks are 
appropriate.  

Breaks input 
experiences into 
small chunks 
based on student 
needs. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
5. Processing New Information 
 
During breaks in the presentation of content, the teacher engages students in actively processing new information. 
  
Scale 
 Innovating Applying Developing Beginning Not Using 

Processing new 
information 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 
 

Engages students 
in summarizing, 
predicting, and 
questioning 
activities and 
monitor the extent 
to which the 
activities enhance 
students’ 
understanding.  

Engages students 
in summarizing, 
predicting, and 
questioning 
activities. 
 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 
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6. Elaborating on New Information 
 
The teacher asks questions or engages students in activities that require elaborative inferences that go beyond what was 
explicitly taught. 
 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Elaborating on 
new information 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Engages students 
in answering 
inferential 
questions and 
monitors the 
extent to which 
students 
elaborate on what 
was explicitly 
taught. 

Engages students 
in answering 
inferential 
questions. 
 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
7. Recording and Representing Knowledge 
 
The teacher engages students in activities that help them record their understanding of new content in linguistic ways and/or 
represent the content in nonlinguistic ways. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Recording and 
representing 
knowledge 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Engages students 
in activities that 
help them record 
their 
understanding of 
new content in 
linguistic ways 
and/or in 
nonlinguistic ways 
and monitors the 
extent to which 
this enhances 
students’ 
understanding. 

Engages students 
in activities that 
help them record 
their 
understanding of 
new content in 
linguistic ways 
and/or in 
nonlinguistic 
ways. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
8. Reflecting on Learning 
 
The teacher engages students in activities that help them reflect on their learning and the learning process. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Reflecting on 
learning 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Engages students in 
reflecting on their own 
learning and the learning 
process and monitors the 
extent to which students 
self-assess their 
understanding and effort.  

Engages 
students in 
reflecting on their 
own learning and 
the learning 
process. 

Uses strategy 
incorrectly or 
with parts 
missing. 
 

Strategy was 
called for but 
not exhibited. 
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Design Question #3: What will I do to help students practice and deepen their understanding of 
new knowledge? 
 
1. Reviewing Content 
 
The teacher engages students in a brief review of content that highlights the critical information. 

Scale  
 Innovating Applying Developing Beginning Not Using 
Reviewing 
content 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Engages 
students in a 
brief review of 
content that 
highlights the 
critical 
information and 
monitors the 
extent to which 
students can 
recall and 
describe previous 
content. 

Engages 
students in a 
brief review of 
content that 
highlights the 
critical 
information. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
2. Organizing Students to Practice and Deepen Knowledge  
 
The teacher uses grouping in ways that facilitate practicing and deepening knowledge. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Organizing 
students to 
practice and 
deepen 
knowledge 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Organizes 
students into 
groups to practice 
and deepen their 
knowledge and 
monitors the 
extent to which 
the group work 
extends their 
learning.  

Organizes 
students into 
groups to practice 
and deepen their 
knowledge. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
3. Using Homework 
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When appropriate (as opposed to routinely) the teacher designs homework to deepen students’ knowledge of informational 
content or, practice a skill, strategy, or process. 
 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Using 
homework 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

When appropriate 
(as opposed to 
routinely) assigns 
homework that is 
designed to 
deepen 
knowledge of 
informational 
content or, 
practice a skill, 
strategy, or 
process and 
monitors the 
extent to which 
students 
understand the 
homework.  

When appropriate 
(as opposed to 
routinely) assigns 
homework that is 
designed to 
deepen 
knowledge of 
informational 
content or, 
practice a skill, 
strategy, or 
process. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
4. Examining Similarities and Differences 
 
When the content is informational, the teacher helps students deepen their knowledge by examining similarities and 
differences.  
 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Examining 
similarities and 
differences 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 
 

When content is 
informational, 
engages students 
in activities that 
require them to 
examine 
similarities and 
differences, and 
monitors the 
extent to which 
the students are 
deepening their 
knowledge. 

When content is 
informational, 
engages students 
in activities that 
require them to 
examine 
similarities and 
differences. 
 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
 
 
 
 
 
 
 
 
 
5. Examining Errors in Reasoning 
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When content is informational, the teacher helps students deepen their knowledge by examining their own reasoning or the 
logic of the information as presented to them.  
 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Examining 
errors in 
reasoning 

Adapts and creates 
new strategies for 
unique student 
needs and 
situations. 

When content is 
informational, 
engages students in 
activities that require 
them to examine 
their own reasoning 
or the logic of 
information as 
presented to them 
and monitors the 
extent to which 
students are 
deepening their 
knowledge. 

When content is 
informational, 
engages students 
in activities that 
require them to 
examine their own 
reasoning or the 
logic of 
information as 
presented to them. 
 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
6. Practicing Skills, Strategies, and Processes 
 
When the content involves a skill, strategy, or process, the teacher engages students in practice activities that help them 
develop fluency. 
 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Practicing skills, 
strategies, and 
processes 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

When content 
involves a skill, 
strategy, or 
process, engages 
students in 
practice activities 
and monitors the 
extent to which 
the practice is 
increasing 
student fluency. 

When content 
involves a skill, 
strategy, or 
process, engages 
students in 
practice activities. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
7. Revising Knowledge 
 
The teacher engages students in revision of previous knowledge about content addressed in previous lessons. 
 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Revising 
knowledge 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Engages students in 
revision of previous 
content and monitors 
the extent to which 
these revisions 
deepen students’ 
understanding.  

Engages 
students in 
revision of 
previous 
content. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

Design Question #4: What will I do to help students generate and test hypotheses about new 
knowledge? 
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1. Organizing Students for Cognitively Complex Tasks 
 
The teacher organizes the class in such a way as to facilitate students working on complex tasks that require them to generate 
and test hypotheses. 
 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Organizing 
students for 
cognitively 
complex tasks 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Organizes 
students into 
groups to 
facilitate working 
on cognitively 
complex tasks 
and monitors the 
extent to which 
group processes 
facilitate 
generating and 
testing 
hypotheses. 

Organizes 
students into 
groups to 
facilitate working 
on cognitively 
complex tasks. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
2. Engaging Students in Cognitively Complex Tasks Involving Hypothesis Generation and 

Testing 
 
The teacher engages students in complex tasks (e.g. decision making, problem solving, experimental inquiry, investigation) 
that require them to generate and test hypotheses. 
 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Engaging 
students in 
cognitively 
complex tasks 
involving 
hypothesis 
generation and 
testing 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Engages students 
in cognitively 
complex tasks 
(e.g. decision 
making, problem 
solving, 
experimental 
inquiry, 
investigation) and 
monitors the 
extent to which 
students are 
generating and 
testing 
hypotheses.                                                   

Engages students 
in cognitively 
complex tasks 
(e.g. decision 
making, problem 
solving, 
experimental 
inquiry, 
investigation). 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
 
 
 
 
 
 
3. Providing Resources and Guidance 
 
The teacher acts as resource provider and guide as students engage in cognitively complex tasks 
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Scale 
 Innovating Applying Developing  Beginning Not Using 

Providing 
resources and 
guidance  

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Acts as a guide 
and resource 
provider as 
students engage 
in cognitively 
complex tasks 
and monitors the 
extent to which 
students request 
and use guidance 
and resources.  

Acts as a guide 
and resource 
provider as 
students engage 
in cognitively 
complex tasks. 

Uses strategy 
incorrectly or with 
parts missing. 

Strategy was 
called for but not 
exhibited. 
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Marzano Protocol: Lesson Segments Enacted on the Spot 
 
Directions: The activity below provides design questions along with corresponding indicators. Please 
review each indicator and reflect upon your current practices. Please circle your current level on the 
scale that follows each indicator. 
 
Design Question #5:  What will I do to engage students? 

 
1. Noticing when Students are Not Engaged 
 
The teacher scans the room making note of when students are not engaged and takes overt action.  

Scale 
 Innovating Applying Developing Beginning Not Using 

Noticing when 
students are not 
engaged 

 Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Scans the room 
making note of when 
students are not 
engaged and takes 
action and monitors 
the extent to which 
students re-engage. 

Scans the room 
making note of 
when students are 
not engaged and 
takes action. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but 
not exhibited. 

 
 
2. Using Academic Games 
 
The teacher uses academic games and inconsequential competition to maintain student engagement. 

Scale 
 Innovating Applying Developing Beginning Not Using 

Using academic 
games 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Uses academic games 
and inconsequential 
competition to maintain 
student engagement 
and monitors the 
extent to which 
students focus on the 
academic content of 
the game. 

Uses academic 
games and 
inconsequential 
competition to 
maintain student 
engagement. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but 
not exhibited. 

 
 
3. Managing Response Rates 
 
The teacher uses response rate techniques to maintain student engagement in questions. 

Scale 
 Innovating Applying Developing Beginning Not Using 

Managing 
response rates 

 Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Uses response rate 
techniques to maintain 
student engagement in 
questions and 
monitors the extent to 
which the techniques 
keep students 
engaged.  

Uses response 
rate techniques to 
maintain student 
engagement in 
questions. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but 
not exhibited. 
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4. Using Physical Movement 
 
The teacher uses physical movement to maintain student engagement.  
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Using physical 
movement 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Uses physical 
movement to 
maintain student 
engagement and 
monitors the 
extent to which 
these activities 
enhance student 
engagement.  

Uses physical 
movement to 
maintain student 
engagement. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
5. Maintaining a Lively Pace 
 
The teacher uses pacing techniques to maintain students’ engagement.  

Scale 
 Innovating Applying Developing Beginning Not Using 

Maintaining a 
lively pace 

 Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Uses pacing 
techniques to 
maintain 
students’ 
engagement and 
monitors the 
extent to which 
these techniques 
keep students 
engaged.  

Uses pacing 
techniques to 
maintain 
students’ 
engagement. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
 
6. Demonstrating Intensity and Enthusiasm 
 
The teacher demonstrates intensity and enthusiasm for the content in a variety of ways. 

Scale 
 Innovating Applying Developing Beginning Not Using 

Demonstrating 
intensity and 
enthusiasm 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Demonstrates 
intensity and 
enthusiasm for 
the content in a 
variety of ways 
and monitors the 
extent to which 
students’ 
engagement 
increases.  

Demonstrates 
intensity and 
enthusiasm for 
the content in a 
variety of ways. 
 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 
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7. Using Friendly Controversy 
 
The teacher uses friendly controversy techniques to maintain student engagement.  

Scale 
 Innovating Applying Developing Beginning Not Using 

Using friendly 
controversy 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Uses friendly 
controversy 
techniques to 
maintain student 
engagement and 
monitors the 
effect on 
students’ 
engagement. 

Uses friendly 
controversy 
techniques to 
maintain student 
engagement. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
8. Providing Opportunities for Students to Talk about Themselves 
 
The teacher provides students with opportunities to relate what is being addressed in class to their personal interests. 

Scale 
 
 Innovating Applying Developing Beginning Not Using 

Providing 
opportunities for 
students to talk 
about 
themselves 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Provides students 
with opportunities 
to relate what is 
being addressed 
in class to their 
personal interests 
and monitors the 
extent to which 
these activities 
enhance student 
engagement. 

Provides students 
with opportunities 
to relate what is 
being addressed 
in class to their 
personal 
interests. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
9. Presenting Unusual or Intriguing Information 
 
The teacher uses unusual or intriguing information about the content in a manner that enhances student engagement. 

Scale 
 Innovating Applying Developing Beginning Not Using 

Presenting 
unusual or 
intriguing 
information 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Uses unusual or 
intriguing 
information about 
the content and 
monitors the 
extent to which 
this information 
enhances 
students’ interest 
in the content.  

Uses unusual or 
intriguing 
information about 
the content. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 
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Design Question #7:  What will I do to recognize and acknowledge adherence or lack of 
adherence to rules and procedures? 
 
1. Demonstrating “Withitness” 
 
The teacher uses behaviors associated with “withitness” to maintain adherence to rules and procedures.  
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Demonstrating 
“withitness” 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Uses behaviors 
associated with 
“withitness” and 
monitors the 
effect on 
students’ 
behavior.  

Uses behaviors 
associated with 
“withitness”. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
2. Applying Consequences for Lack of Adherence to Rules and Procedures   
 
The teacher applies consequences for not following rules and procedures consistently and fairly. 

Scale 
 Innovating Applying Developing Beginning Not Using 

Applying 
consequences 
for lack of 
adherence to 
rules and 
procedures 

 Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Applies 
consequences for 
not following rules 
and procedures 
consistently and 
fairly and 
monitors the 
extent to which 
rules and 
procedures are 
followed.  

Applies 
consequences for 
not following rules 
and procedures 
consistently and 
fairly.  

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 

 
 
3. Acknowledging  Adherence to Rules and Procedures 
 

The teacher consistently and fairly acknowledges adherence to rules and procedures. 

Scale 
 Innovating Applying Developing Beginning Not Using 
Acknowledging 
adherence to 
rules and 
procedures 

 

 Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Acknowledges 
adherence to rules 
and procedures 
consistently and 
fairly and monitors 
the extent to which 
new actions affect 
students’ behavior.  

Acknowledges 
adherence to rules 
and procedures 
consistently and 
fairly. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but not 
exhibited. 
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Design Question #8:  What will I do to establish and maintain effective relationships with 
students? 
 
 
1. Understanding Students’ Interests and Background 
 
The teacher uses students’ interests and background to produce a climate of acceptance and community.   

Scale 
 Innovating Applying Developing Beginning Not Using 

Understanding 
students’ 
interests and 
background  

 Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Uses students’ 
interests and 
background during 
interactions with 
students and 
monitors the sense 
of community in the 
classroom.  

Uses students’ 
interests and 
background 
during 
interactions with 
students.  

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but 
not exhibited. 

 
 
2. Using Verbal and Nonverbal Behaviors that Indicate Affection for Students 
 
When appropriate, the teacher uses verbal and nonverbal behavior that indicates caring for students.  
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Using verbal 
and nonverbal 
behaviors that 
indicate caring 
for students 

 Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Uses verbal and 
nonverbal behaviors 
that indicate caring 
for students and 
monitors the quality 
of relationships in the 
classroom.  

 

Uses verbal and 
nonverbal 
behaviors that 
indicate caring 
for students. 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but 
not exhibited. 

 
 
3. Displaying Objectivity and Control 
 
The teacher behaves in an objective and controlled manner. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Displaying 
emotional 
objectivity and 
control 

 Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Behaves in an 
objective and 
controlled manner 
and monitors the 
effect on the 
classroom climate. 
 

Behaves in an 
objective and 
controlled 
manner.  
 
 
 
 
 

Uses strategy 
incorrectly or with 
parts missing. 
 

Strategy was 
called for but 
not exhibited. 
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Design Question #9:  What will I do to communicate high expectations for all students? 
 
1. Demonstrating Value and Respect for Low Expectancy Students 
 
The teacher exhibits behaviors that demonstrate value and respect for low expectancy students. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Communicating 
value and 
respect for low 
expectancy 
students 

Adapts and 
creates new 
strategies for 
unique student 
needs and 
situations. 

Exhibits behaviors that 
demonstrate value and 
respect for low 
expectancy students and 
monitors the impact on 
low expectancy students. 

Exhibits behaviors 
that demonstrate 
value and respect 
for low expectancy 
students. 

Uses strategy 
incorrectly or 
with parts 
missing. 

Strategy was 
called for but 
not exhibited. 

 
 
2. Asking Questions of Low Expectancy Students 
 
The teacher asks questions of low expectancy students with the same frequency and depth as with high expectancy students. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Asking 
questions of low 
expectancy 
students 

Adapts and 
creates new 
strategies for 
unique 
student 
needs and 
situations. 

Asks questions of low 
expectancy students with 
the same frequency and 
depth with high 
expectancy students and 
monitors the quality of 
participation of low 
expectancy students. 

Asks questions of 
low expectancy 
students with the 
same frequency and 
depth as with high 
expectancy 
students. 

Uses strategy 
incorrectly or 
with parts 
missing.  

Strategy was 
called for but 
not exhibited. 

 
 
3. Probing Incorrect Answers with Low Expectancy Students 
 
The teacher probes incorrect answers of low expectancy students in the same manner as he/she does with high expectancy 
students. 
 
Scale 
 Innovating Applying Developing Beginning Not Using 

Probing 
incorrect 
answers by low 
expectancy 
students 

Adapts and 
creates new 
strategies for 
unique 
student 
needs and 
situations. 

Probes incorrect answers 
of low expectancy students 
in the same manner as with 
high expectancy students 
and monitors the level and 
quality responses of low 
expectancy students.  

Probes incorrect 
answers of low 
expectancy students 
in the same manner 
as with high 
expectancy students. 

Uses strategy 
incorrectly or 
with parts 
missing. 

Strategy was 
called for but 
not exhibited. 

 


	SDPBC_Marzano_Self-Assessment-Routine_Events
	SDPBC_Marzano_Self-Assessment-Addressing_Content
	SDPBC_Marzano_Self-Assessment-Enacted_on_the_Spot

